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Wht’c[eg Lodge First School

Ear[g Years Mission Statement

In our Early Years at Whitley Lodge First School. we provide a nurturing, inspiring,
and inclusive environment where every child feels valued, confident and curious
about the world around them. We believe that every child is unique and capable,
and through purposeful play, high-quality interactions and well-sequenced teaching,

we build strong foundations for lifelong learning.

We are committed to developing the whole child — supporting their physical,

emotional, social and cognitive grow’ch — so that they become resilient, Lndependent

and kind individuals. Our curriculum is deslgned to spark jog, crea’clvl’cy and a love
of discovery, fostering the key skills, knowledge and attitudes that children need to

thrive now and in the future.

Toge’cher with our faml[tes and community, our ambition is that every child leaves

our Ear[g Years readg for the next stage of their school journey — conflden’c in
who they are, eager to learn and proud of all they can achieve.

OLLF WhL’cLeg Lodge Values and Wonders

(O Whitley Lodge Values ) Whitley Lodge Wonders

At Whitley Lodge, we...

Courage Work hard & .
B e

re
% Honesty ’_* Open our minds %
. - ."I’ N
Kindness % Y
Resilience Encourage each other

Stay Safe

i Respect QA Respect everyone




Our Values in Ear[g Years

Child-Centred: Children are at the heart of all we do.

Nur’curmg: We build secure reLa’cLonsths ’chrough warmth, consistency and

care.
Curious: We encourage expLoratLon, enquiry and creativity.

Ambitious: We deliver a we[[—sequenced. progresvae and knowLedge—rLch

curriculum for all.
Plagful: We believe in the power of plag as a vehicle for Learnmg.

Reﬂecﬂve: We make links between what children aLreadg know and what

Jcheg are readg to learn next.

Our Pedagogtcal BeLLefs
We teach a we[[—sequenced, know[edge—rLch curriculum rooted in the

EYFS S’catu’corg Framework and Lnformed bg DeveLopment Matters,
OFSTED Best Start in LLfe and the NCETM.

We he[p children learn new ’chmgs bg makmg meanLngfuL links to their

est’ang know[edge and Llived experLences.

We nurture children Jchrough secure, genume re[attonsths and thh-

quaLLtg interactions.

We ensure time for Lndependen’c expLorat'Lon and enquiry, understand‘mg

that pLag is central to cognitive and emotional deveLopment.

We deliver thh-quaLLtg direct instruction to tmpart keg skills and

know[edge, while remaining m'mdfuL of each child's individual starting

point and cognitive load.
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The Three Prime Areas

Communication and Language

i

Intent l

To ensure children deveLop strong spoken Language skills which underpm all areas
of Learn‘mg.

To broaden children’s vocabuLarg, exposing them to Tier & and Tier 3 words
begond evergdag speech.

To deveLop condeence tn expressing ’chough’cs, feeLLngs and ideas, using clear
sentences and approprLa’ce grammar.

To provide children with the tools to listen actively, engage in discussions and
process comp[ex Language.

To support earLg L'Lteracg deve[opmen’c through a strong foundaﬁon tn spoken

Language.

Implemen’ca’cton— How do we achieve our aims?

Qua[ttg Interactions and Model[tng

Daily planned interactions during routines, story time, songs, rhymes and maths
talks.

Practitioners speak at eye level, model clear speech, simple sentences and repeat
language structures.

Use of visual aids (eg. Lego Man, Concept Cat/Word Aware) to support
unders’candmg and expresston.

Circle time and small group discussions encourage shar‘mg Jchough’cs and ideas.

VocabuLarg Deve[opmen’c and Oracg

Introduce Tier & and Tier 3 words through stortes, Golden Apple reveal and
thematic topics.

Model correct sentence structure and language during interventions (eg.
Launchpad for Literacy Ginger Bear, Communicate to Regulate).

Encourage repetition and recall of Language through activities such as the Over

and Over project, Flashback FrLdag, Number Talks and Helicopter Stortes.




Communication and Language

Imp[emen’catton — How do we achieve our aims?

Active L'Ls’cen'mg and Confldence Bulldlng

Structured questioning during story times and shared reading to encourage
prechfLons, character discussions and persona[ responses.

Support children to take turns speaking, answer questions and verbalise thoughts,
aLLowLng time to process before respondmg.

Lunchtime and Seesaw activities provide opportunities for informal conversation
and sharmg home experiences.

In’cegra’clon with Curriculum

DaLLH RWI, phomcs sessions, and direct ’ceach'mg of sg[LabLes and begmnmg
sounds (Go[den AppLe) re‘mforce communication and Language.

Songs and routines suppor’c Language for daL[g tasks (e.g., Make a Circle Song).
Line of questioning extended into STEM work and cross-curricular activities to
deepen ’chmkmg and Lcmguage use.

Praitse and encouragement tailored to each child’s current verbal ability,

supporting their deveLopment from sLngLe words to fuLL sentences.

Impac’c

Children deveLop cor\deent spoken Lcmguage skills, expressing tdeas, emotions and
experiences clearlg.

Expanded vocabulary supports listening, understanding and Lliteracy development.
Children demonstrate increased condeence tn group discussions and one-to-one
interactions.

Strong foundattons in Language suppor’c prob[em—soLang, reasoning and
engagement across the curriculum.

Children show progress in soctal communication, anLudLng ’curn-’cakmg, sharmg

ideas and respond‘mg approprLateLg to peers and adults.
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The Three Prime Areas

¥ Personal, Social and Emotional Development (PSED)

Intent

U To develop the whole child by nurturing a positive sense of self, resilience,
condeence and Lndependence.

u To heLp children recognise, understand and manage their own emotions while
developing empathy for the feelings of others.

U To equip children with the social skills to build friendships, play cooperatively
and resolve conflicts constructively

u To fos’cer emotional security so children know when and how to ask for he[p

while promoting se[f—reLLance in datlg tasks.
U To prodee a founda’cLon for positive mental health, self—es’ceem and grow’ch
mindset that supports LLfeLong Learnmg.

Imp[emen’ca’cton— How do we achieve our aims?

Emotional Deve[opmen’c and Regu[a’cton

U Adults co-regulate with children in calm, quiet spaces to support processing of
emotions.

U Practitioners label and validate emotions, eg. "I can see you are angry” and
share relatable experiences to normalise feelmgs.

U Visual tools such as Colour Monsters and Lego Man support children in
tdentifying and expressing emotions.

U Mindfulness techniques taught, including bubble bounce and rainbow breathing, to
aid self -regulation.

u DaLLg circle times and small group sessions focus on ’cum-’cakmg, sharmg, and
kind behaviour.

U Growth mindset language modelled continuously: ‘I know you can't do it yet, but

I know you WLLL," ‘T believe in gou."




¥ Personal, Social and Emotional Development (PSED)

Implemen’ca’cton — How do we achieve our aims?

Social Skills and Rela’clonshlps

Practitioners model turn-taking, sharing and conflict resolution throughout play
and structured activities.

Wonder pomt words like resilience, kindness and coopera’cton are reLnforced daLLg.
Songs such as the Boundary Song used to explore social expectations and self -
regulation.

Worry stations and calm areas available for children to independently manage

emotions.

Independence and Self—Care

Children supported to deve[op Lndependence in their se[f-care skills: zipping coats,
putting on socks and shoes after PE, ordering lunch at the hatch, accessing water
bottles, coats and personal belongings independently.

Writing their own names using name cards.

Resources are readily accessible across the environment to encourage self -
directed learning.

Staff provide thh—quaLLtg interactions and meaningful praise tailored to each

child’s achievements.

In’cegra’cton with Curriculum

PSHE curriculum and week[g lessons embed emotional LLteracg and soctal skills.
Visual reminders like Kind Hands, Kind V\/ords, Kind Feet’ reLnforce posLJche
behaviour across the setting.

PSED skills Lntegra’ced into daLLg routines, PLQH to Learn Time and structured

activities.




U Children demonstrate condeer\ce in their abilittes and show resilience in Jcc1<:|almg

challenges.

U Children can recognise, articulate and manage emotions using taught strategies
and visual aids.

U Social skills flourish: children form friendships, collaborate, share and resolve
conflicts effectively.

U Children deveLop Lndependence in seLf—care and persona[ orgaanaJcLon,
contributing to a sense of competence.

U Consistent adult modelling and meaningful praise help children internalise

positive values, empa’chg and growth mindset.

u Bg the end of their time in Ear[g Years at V\/hLﬂeg Lodge, children are

emoJcLonaLLg secure, socLaLLg adep’c and readg to thrive in Keg S’cage l.

¥ Personal. Social and Emotional Development (PSED)
The Reception and Year & Buddy System

The Recep’cLon and Year 4 Buddg Sgstem at our school is an anredLbLH enrtchmg
experience for both cohorts of children. Children are paLred bg consLdeang personaLLﬁes
closely to create meaningful and lasting buddy relationships. The children’s natural
curLosLtg, energy and kindness fLourLshes as ’cheg work aLongsLde each other, buLLdLng a

connection that is both heart—warmmg and educational.

Benei its

Enhances a sense of responsLbLLL’cg and Leadershtp in the older children
Deve[ops condeem:e and soctal skills in both groups

Fosters a feeling of belonging to a special group that is across phases

Enables smooth transition for Reception children into wider school environment.
Provides a model for good behaviour and teamwork

Builds a great sense of unity and. shared achievement

=2 4 45 45 45 42 3

Deve[ops collaboration and communication skills

School events

Planned opportunities to collaborate during special events in the school calendar:
U Halloween crafts
U Active Mile Day runs together
U Number Day maths games
u

SChOOL pLagthes €V€I"9 dCI.H




¥ Personal, Social and Emotional Development (PSED)
The Reception and Year & Buddy System

School events continued...

Christmas cra]“cs, decorations and cards
Christmas games
World Book Dag share a story

Hedges for Hope tree p[antmg
End of year Buddg Beach Trip

[ N eI e et en

In summarg

mental health and weLLbeLng of all our children.

The events shared across the year have created Las’cmg memories and deepened the
connections between the children, re'mforc'mg values of frtendshtp, teamwork and

leadership.

The erendsths forged Jchrough the buddg system leave a Lasfmg impression on our
young learners, heLang them carry these lessons with them as theg continue their
educational Joumeg.

The Recep’cLon and Year b4 buddg system encompasses our commitment to supporting the




The Three Prime Areas

X Phgstca[ Deve[opmen’c

Intent

U To develop confident, capable and healthy children who move with control and
Lndependence.
U To builld on what children already know, identifying small, achievable next steps in their
phgstcaL Leam'mg.
U To teach and model the fundamen’ca[ movement skills:
A Locomotor - running, jumping, hoppmg, cLLmbLng.
A Stability - balancing, twisting, stretching.

A Manlpu[a’clon - Jchrow‘mg, ca’cch‘mg, using tools and equtpmen’c.

U To streng’chen children’s coordination and control, supporting f'me motor deveLopmen’c and
readiness for writing.
U To promote positive attitudes to health, nutrition and self -care.

Imp[emen’ca’clon— How do we achieve our aims?

U Physical development is embedded throughout daily routines, continuous provision
and focused teaching.

U Adults explicitly model and teach movement skills while allowing time for
independent exploration indoors and outdoors.

u Hea[’chg choices are promofed Jchrough:
A DaLLH hea[’chg snack options.

A Nutritious foods in the roLe-pLag area.

A Linked stortes such as Oliver's Vegetables and Goldilocks and the Three
Bears (e.g. tasting porridge with fruit and honey).
U PSHE sessions and lunchtime discussions reinforce messages about healthy eating
and self -care.

u SeLf—care routines are ’caugh’c consLs’cen’ch Jchrough:
A Regu[ar reminders to use the toilet and wash hands.
A Suppor’c for famLLLes with toilet training.

A Encouraging independence with dressing — coats, jumpers, shoes and zips
ging P 9 jump P
“‘my turn, your turn” approach).
Y Y PP

u Opportumt‘tes for movement and control are prodeed daLLg to build cor\deence,

streng’ch and coordination.




Impact

Children deve[op condeence, s’creng’ch, balance and coordination across all
movement skills.

Increasmg Lndependence tn managing persona[ needs — ’coLLe’ang, dressmg and
hggLene.

Improved fine motor control, leading to effictent pencil grip and readiness for
writing.

Understanding of healthy eating, hygiene and the importance of physical activity
Children demonstrate pride in caring for themselves and making healthy choices.
By the end of EYFS, children have the physical competence, control and

Lndependence needed for the next stage of Leammg.

YPhgchal DeveLopmen’c— Gross Motor Skills Q

Intent I

To develop children’s large muscle strength, coordination, balance and spatial
awareness.

To build corfodence and Lndependence in phgstca[ ac’chL’cg both indoors and
outdoors.

To link physical development to other areas of learning, such as topic-based
activities, music and creative play.

To promote healthy lifestyles and positive attitudes towards movement,

encouraging LLfeLong engagement in phgstca[ activity.




~S{'Phgstcal Deve[opmen’c- Gross Motor Skills

Implemen’ca’cton— How do we achieve our aims?

DaLLg and Planned Gross Motor Oppor’cuntﬁes

U Daily access to the Pirate Ship, bikes, scooters, tunnels, castle and bridge
structures, sand and water play, outdoor construction (crates, hammers,
transporting matertals

U Structured sessions such as ScLungLe Whilst You WngLe in Nurserg, weekLg PE
lessons including dance, multi-skills and gymnastics in Reception (this s
increased to two sessions in the summer term in preparation for Key Stage ).

U PE enhancements such as Hoop Starz and linking movement to other lessons (e.g.
scarves and ribbons in much).

U Daily games and challenges such as What's the Time Mr Wolf?, Stuck in the
Mud, chasmg games (Monster/DLnosaur/Greedg CrocodLLe), roumg Jcgres, jumping

Clﬂd obstacLe courses.

L'Lnklng to Curriculum and Top'Lcs

U Topic-related gross motor activities: tapping golf tees into pumpkins and scooping
out seeds, p[agmg in porrtdge oats for ftumg and pouring.

U Large-scale mark-making and creative movement to encourage gross motor
coordination alongside artistic expression.

U Participation in the Daily Mile, on our all-weather running track, to foster

f'LJmess, stamina and a routine of active movement.

Impact

U Children develop strength, balance, coordination and spatial awareness, enhancing
overall phgchaL conftdence.

U Increased Lndependence and resilience when using outdoor equmeen’c and
engaging in phgchaUg cha[[eng‘mg tasks.

U Children demonstrate improved control in both gross and fine motor tasks,
supporting readiness for writing and self -care activities.

U Positive attitudes towards physical activity, encouraging healthy lifestyle choices
and enjoyment of movement.

U Enhanced engagement cmd fOCLlS n other areas OJC Learnmg JC]"\.I"OU.g"l energy

reguLa’cLon Cll’ld bOdH awareness.




?’Phgslca[ Deve[opment— Fine Motor Skills

Intent

U To develop children’s hand strength, coordination, and dexterity, supporting
Lndependence in seLf—care and readiness for er’ang.

U To build a comfor’cabLe and efchLen’c pencLL grip ’chrough progressive, engaging
activities.

u To support conftdence and Lndependence in evergdag tasks such as dresstng, using
cuﬂerg and persona[ care.

U To embed fine motor development into a broad curriculum, including art, play

and practhaL LLfe experLences.

Imp[emen’ca’cton— How do we achieve our aims?

Dallg Fine Motor Cha[lenges and Activities

U Investigation Stations in Nursery provide daily tasks tailored to children’s
developmental needs and interests, encouraging rolling, twisting, squeezing,
threading, stretching and pincher grip.

u Dough Disco, Pen Disco, Happg Hander’ang, Pencil PLagground and Draw'Lng Club
to strengthen hand muscles and coordination.

U Fine motor fun sesstons using a varLe’cg of resources: ’chreadLng cards, monster

munch tennts balls, cotton bud dabbtng, painting with brushes in sand/shaang

Practical L'Lfe & Independence &

foam.

U Encouraging children to peel their own fruit, use straws and manage cutlery at
lunchtime.

U Support for independent dressing: putting on coats, zipping up. fastening buttons
and socks/shoes after PE.

U DaLLg reLnforcemen’c of se[f-he[p skills through songs (e.g., Crocodile Snap) and

modeLLLng JcechnLq}.Les.

In’cegra’cton with Curriculum and Creative Oppor’cunl’cles

U Art activities linked to EAD curriculum (printing like Alma Thomas, scissor work
Lnsered bg CharLey Harper) to combine creativity with ane motor skill practice.

U Loose parts, small world toys, scissors and ’cuff tray activities available

Lndependenﬂg to allow repea’ced practice and skill consolidation.




'Xphgstcal Deve[opmen’c— Fine Motor Skills

Impact

Children deve[op s’crong hand muscles and precise anger control, enablmg
condeen’c mark—mak‘mg and pre—erthg skills.

Increased Lndependence in seLf—care, anLudLng dressmg, eathg and daLLg routines.
Children demonstrate greater confidence using tools and materials, both in play
and creative activities.

Fine motor skills contribute to readiness for handwriting, art and other
curriculum areas reguiring manual dex’cer‘t’cg.

Children engage in sustained, purposeful activity, building concentration and

prob[em—so[vmg skills aLongsLde phgstca[ control.




The Four SpechLc Areas

S L'L’ceracg

Intent

U To inspire a lifelong love of reading, writing and storytelling.

U To develop children’s language, vocabulary, comprehension and emotional
understanding through rich literacy experiences.

U To ensure all children become conftdent communicators who can express tdeas,
listen actively and engage in meaningful conversations.

U To recognise that early literacy supports academic achievement, mental well -

bemg and empathg.

U To work in par’cnershtp with famLLLes to promote readmg for pLeasure and
purposefu[ talk at home.
U To ensure that readmg and wr'L’c'mg are embedded across all areas of Learn'mg

’chrough stories, rhgmes, songs and creative experiences.

Implementation— How do we achieve our aims?

Readtng and Language Deve[opmen’c

U Teachers readmg daLLg to children, modeumg intonation, fLuencg and expresston.

U Use of interactive story sessions where children join in with repeated phrases, talk
about illustrations and predict what happens next.

u Lendmg LLbrarH for famLLLes to borrow books and encourage shared read'mg at
home.

U Parents invited into school to share stories and model reading.

U Golden Apple reveal linked to phonics to motivate engagement with syllables,
inittal sounds and Language plag.

U Helicopter Stortes - children dictate and act out their own stories to strengthen
oracy, Lmag‘mati.on and sequencing.

U Daily phonics teaching and weekly phonics interventions to ensure targeted
support.

u Il readmg sessions with “mg turn, your turn” modeumg and f'mger trackmg to

support print awareness.
U ReguLar singing of famLLLar songs throughou’c the to streng’chen memory, rhythm
and Language.

U V\/eek[g music lessons expLoang rhg’chm, rhgme and performance ’chrough s'mg'mg

and. instruments.




2 L'L’ceracg

Imp[emen’catton— How do we achieve our aims?

Reading and Language Development (continued)

Opportunities to revisit and vote for favourite stortes to build ownership and
enthustasm.

Celebration of reading through events such as World Book Day, STEM Week &
Number Day (story-linked learning) and Nativity performances.

Weekly library visits to choose books and share stories within the library space.
Use of multimedia such as BBC Bedtime Stories to model reading and
storytelling beyond the classroom.

Wr'L’c'Lng and Mark Maktng

Writing encouraged from day one through engaging mark-making opportunities
across all areas.

Message Centre and regular introduction of new materials (mint notebooks,
post-its, scratch and write cards, highlighters) to inspire writing.

Conststent routines to reinforce writing identity - eg. “write your name on your
work” using name cards.

Adult-led writing tasks linked to key texts (e.g. writing about the troll, creating
comic strips).

Drawing Club to extend vocabulary and develop imagination through story-
inspired artwork.

Continuous access to engaging reading and writing areas with high-quality books

and resources.

Famllg and Communl’cg Engagement

Partnership with families to encourage home reading, supported by the EEF
guitdance on interactive reading and talk.

V\/eek[g LLbrarH borrowmg to share books at home aLongsLde phonLcs materials.
Use of story-based experiences to connect literacy with other areas of learning

and daily life (eg. talking about lunch choices, linking songs to themes).
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S L'L’ceracg

Impac’c

U Children deve[op a deep enjogment of books, stories and songs.

U Stronger language and vocabulary support confident communication and
emotional expression.

U Children can listen attentively recall and retell stories and use new words in
context.

U Phonics knowLedge suppor’cs ear[g decod‘mg and b[endmg skills for readmg and
writing.

U Children see themselves as writers, cor\deer\tLg engaging in mark mak'mg and
purposeful writing.

U Families are engaged in suppor’cmg LL’ceracg ’chrough shared readmg and

conversation. L‘L’ceracg Leammg enhances empa’chg, imagination and weLL—beLng.
U Bg the end of EYFS, children are equLpped with the founda’cLonaL skills,

condeence and motivation needed to become ﬂuen’c, enthustastic readers and

writers.
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The Four Spec'Lch Areas

Mathematics

Intent

u To deve[op condeent curious mathematicians who enjoy exp[ormg numbers,
patterns and shapes through meaningful play and purposeful teaching.

U To ensure every child gains a chrong groundmg in number, with deep
understanding of numbers to 10 and the relationships between them.

u To prodee rich oppor’cunL’cLes for deveLopmg spatLaL reasontng across all areas of
Learnmg, anLudLng shape, space and measure.

U To encourage positive attitudes towards mathematics — helping children to notice
patterns, make connections and see mistakes as part of learning.

U To ensure all practitioners recognise and thhLLght the mathematical po’cen’cta[

within children’s p[ag and evergdag experLences.

Implemen’ca’cton— How do we achieve our aims?

Number and Coun’c'mg

U Daily opportunities for counting to build fluency and understanding of number.

U Use of visual supports such as Numicon, 5 frames and |0 frames to explore
composition of numbers and part-whole relationships.

U Daily number talks and use of Numberblocks to reinforce understanding of
quantity, order and pattern.

u Engagmg counting activities embedded in routines and games - eg. counting

syllables in names, "What's the Time Mr Wolf?", “3.&,| Blast Off" and Hide and
Seek.

U Part-whole models used in practical contexts such as self-registration and story
votes.

U Morning jobs linked to tens frames, number lines and part-whole models to
consolidate understanding.

U Daily calendar routines develop sequencing days of the week and awareness of

time and pattern.

u IncorporatLon of children’s b'u‘thdags on the number line to practise counting

forwards cmd backwards.




Mathematics

Imp[emen’ca’cton— How do we achieve our aims?

Shape, Space and Measure (Spatta[ Reasontng)

U Oppor’cunLJcLes across proviston to expLore shape, space and measures using reaL—LLfe and pLag
contexts.

U Use of loose parts, construction materials, puzzles and sand play (with jugs, measuring tubes
and containers) to develop mathematical thinking.

U  Daily opportunities to explore patterns, symmetry, size and comparison through both planned

and child-led activities.
u “Shape/Number of the Week” focus to deepen understar\dmg and vocabuLarg related to

mathematical concepts.
u Encourctgemerﬂc to expLa‘m reason’mg - eg. covermg numbers on a number line and ask‘mg,

“Which s mLssmg? How do you know?”
Environment and Resources

U Consistent use of NCETM and White Rose Maths resources to guide progression and
teaching.

U Maths areas in the classroom stocked with a wide range of open-ended resources for
children to explore.

U Mathematical concepts embedded across the environment through continuous proviston and
enhancements.

U Practitioners model mathematical language and reasoning throughout the day, drawing

attention to maths in routines, pLag and probLem—soLvmg.




Mathematics

Impac’c

Children develop a secure understanding of numbers to 10 and can confidently
count, compare and manipulate quantities.

Children begin to explain their mathematical thinking using accurate vocabulary
and reasoning.

Secure unders’candmg of number composL’cLon suppor’cs readiness for ear[g
caleculation and prob[em—soLang.

Children recognise and describe shapes, patterns and spatial relationships in their
environment.

Positive attitudes towards maths are evident - children show curiosity, persistence
and enjoyment when exploring mathematical tdeas.

Practitioners confidently use play-based interactions to extend mathematical
learning in meaningful contexts.

Teachers read stortes with a mathematical theme to explore key concepts.

By the end of EYFS, children have a strong foundation in number and spatial
reasoning and view themselves as capable, enthusiastic mathematicians ready for

Keg Stage l.




The Four Spech'Lc Areas

& Understand'mg The World

Intent l

U To help children make sense of their world through mecmmgful, fLrch-hcmd

expertences 'H"lO.JC deepen know[edge cmd buLLd VOCO.bLLLO_I“H.

U To develop curiosity, respect and appreciation for the natural environment, people,
cultures and communities.
U To plan a sequenced curriculum across the three domains of Understanding the
World:
A Past and Present
A People, Culture and Communities
A The Natural World

U To ensure all children deveLop rich conceptual unders’candmg ’chrough dLscussLon,

stortes and exp[oratLon, supporfed bg expLLth vocabuLarH teachmg.
U To prodee scaffo[dmg and additional experLences for children with limited prLor

know[edge or LLfe expertences.

Imp[emen’ca’cton— How do we achieve our aims? l

Curriculum Dengn and Experlences

U Our carefully sequenced curriculum builds knowledge progressively across the
three domains.

U Weekly Understanding the World sessions explore key topics such as the senses,
seasonal changes, celebrations and the natural environment.

U Rich fLrs’c—hand experiences anLudLng:

1 Nature walks, bug hunts and using the EYFS garden to observe seasonal change.

I Beach visits each ha[f term in ReceptLon to expLore local geographg and the
changing seasons.

1 Trips to our local woodland area, The Brierdene, to explore plants, animals and
habitats in our locality

T NUSTEM activities and Science Week to deve[op curtosity and scLen’chLc
thinking.

q Regu[ar theme dags and participation in national initiatives such as Children in
Need, Red Nose Day, World Book Day and European Day of Languages.

1 Superheroes Jcop'u: includes visits from emergency services (poLLce, fLrengh’cers,
paramedics) to understand people who help us and different job roles.

U ‘Celebrations’ topic introduces children to cultural and religious festivals such as
Diwali, Bonfire Night, Christmas, Easter and more.




& Unders’candlng The World

Imp[ementa’clon— How do we achieve our aims?

Curriculum Dengn and ExperLences

U Wide range of stories and books available daLLg, an[ud'mg faLrg tales and

traditional tales from different cultures, to help children explore the past and
diversity.

Weekly posts on Seesaw for children to share family life, special traditions and
experiences beyond school.

Weather discussions during the daily calendar routine promote observation and

vocabuLarg about change over time.

Language and Concept Development

Practitioners introduce and revisit key vocabulary through real-life contexts and
continuous proviston.

Children are encouraged to ask questions, make observations and talk about
similarities and differences in their environment.

Stories and discussions provide context for new concepts such as time, change

and cause and effec’c.

Communt’cg and Cultural Links

Parents and visitors are reguLarLg invited into Nurserg to share stories, traditions
and experLences.
Local area expLored and celebrated Jchrough visits and discussions about our

community and environment.

Learnmg connects home and school LLfe to build a s’crong sense of be[ongmg and

Ldenﬂtg.




) Unders’candtng The World

Impac’c

Children demonstrate curtosity about the world around them and can talk
confidently about people, places and events.

Theg show an tncreasing understand'mg of past and presen’c, recognising changes
over time in themselves, their families and familiar stortes.

Children appreciate and respect diverse people, cultures and communities, showing
empathy and curtosity about others.

They develop a growing awareness of the natural world, observing seasonal
changes, weather patterns and habitats with interest and understanding.

Rich vocabulary supports children’s ability to describe, question and explain what
they notice.

ALl children, regardless of background, gatn access to meanmgful experiences that
build real-world knowledge.

By the end of EYFS, children have a secure foundation in understanding their
world and are ready to explore these concepts further in Key Stage |.




The Four Spec'Lch Areas

g Expresstve Arts and Destgn

Intent

U To provide rich opportunities for children to imagine, create, and express
themselves through art, music, movement, role play and design.

U To ensure Expressive Arts and Design (EAD) is embedded throughout the
curriculum.

u To Ldenﬂfg keg skills and chm clear progression in children’s creative thmkmg,

use of tools and artistic technLques,

U To nurture children’s appreciation of the arts, encouraging them to notice, discuss
and respond to creative work from diverse artists and cultures.

U To promote high-quality adult-child interactions where adults model curiosity,
creativity and reflective thinking.

U To ensure every child can experience repea’ced, deep engagement with the creative

process — expLoang, revLsLJang, refmmg and sharmg their work with prLde.

Implemen’ca’cton— How do we achieve our aims?

Creative Expertences and Environments

U Daily access to an inviting creation station with a wide range of materials
(scLssors, g[ue, coloured pens, pencLLs, paper, fabrLcs and recgc[ed L’cems).

u ReguLar oppor’cunLtLes for junk box modeumg, free—chotce mark makmg and open-
ended creative play.

U Planned proviston activities tailored to children’s interests and developmental
needs, adapting materials to suit each cohort.

U Adults join children in play, supporting creativity and modelling expressive
language (e.g. “Tell me about your picture’, “"What might you add next?”).

U Children revisit creative projects to develop and refine ideas rather than

produc‘mg one—off pLeces.

U Construction materials available daLLg: children encouraged to dLspLaH and expLaLn

their models to peers and s’caff.




ﬂ Expresstve Arts and Destgn

Imp[emen’ca’cton— How do we achieve our aims?

Art, Music and Movement

Daily singing embedded across the routine (tidy-up songs, brain breaks,
transitions).

Weekly music lessons exploring rhythm, instruments, tempo and performance.
Squiggle Whilst You Wiggle, Pen Disco and movement activities in PE and clubs
to deve[op coordination and seLf—expressLon.

Poetry Basket, Drawing Club and Helicopter Stortes to link creativity with
language, rhythm and imagination.

Role play areas enhanced half-termly to reflect topics, familiar stories and home
life; costumes and props provided to inspire imaginative play.

Annual performances such as the Nativity and class assemblies to build
condeence, teamwork and prLde in perform'mg.

Art focuses and events introduce children to significant artists (e.g. Charley
Harper, Alma Thomas) and diverse creative styles.

Embeddlng Crea’clvl’cg Across the Curriculum

Practitioners model curiosity and reflection by talking about children’s art ("Why
did you choose that colour?” "What could you try next?”).

Creative expression integrated with other learning areas — eg. role play linked to
stortes, music in maths and movement sessions.

Exposure to music and art from different cultures broadens awareness and

appreciation of g[obaL creativity.




